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CHAPTER I 
THE PROBLEM AND FfEVIEW OF LITERATURE 
Schools report on the progress of students in one or 
more ways. Report cards are known to be one of the most 
traditional and most comonly used reporting practices. 
Newer reporting procedures include such methods as parent- 
teacher conferences, progress report letters, and unsatis- 
factory work slips. Schools from time to time introduce new 
methods of reporting progress. The frequency of reporting 
progress to parents and students is known to be changing in 
some schools. In order to find out just what methods of 
reporting have been introduced in recent years and how ex- 
tensively schools are making use of these methods, it is 
necessary that surveys be made periodically. 
Statement -- of the problem. The purpose of this study 
was to find out what methods are being used for reporting 
student progress in secondary schools, the number of schools 
using each method, and the frequency with which each nethod 
was used. Principals1 opinions regarding the degree to which 
each reporting practice was meeting each school's desired 
objectives was also included. The above information was 
compiled for use by administretors In order that they would 
2 
have c u r r e n t  'ata t o  s tudy,  analyze,  and incorpora te  i n t o  
t h e i r  school ' s  r epor t ing  procedures i f  they so des i red .  
Importance of t h e  study. Each school system, judi- 
--
c i o u s l y  o r  n o t ,  has devised methods of r epor t ing  pup i l  pro- 
g r e s s .  There have been much d iscuss ion  and debate  as t o  vhat  
comprises a  good progress  r e ~ o r t l n g  Dropam. 3y  resenting 
survey r e s u l t s  and opinions of s p e c i a l i s t s  on the  s u b j e c t ,  
i t  i s  a n t i c i p a t e d  t h a t  admin i s t r a to r s  w i l l  be b e t t e r  informed 
and may more r e a d i l y  develop an improved repor t ing  program. 
According t o  Hosier and Vaqner, <my repor t ing  system 
which c l e a r l y  informs pa ren t s  of t h e i r  c h i l d r e n ' s  progress  
and r e s u l t s  i n  b e t t e r  school work i s  R good one and should 
1 be supported.  Camp, on t h e  o the r  hand, s t a t e d  t h a t  r epor t ing  
techniques t h a t  a r e  used w i l l  never be c o ~ p l e t e l y  e f f e c t i v e .  
Be a l s o  expressed t h e  b e l i e f  t h a t  what se rves  wel l  today may 
be i n a d e a u ~ t e  tomorrow. In o rde r  t o  improve t h e  methods 
now i n  use ,  Camp suggested t h a t  teachers ,  pa ren t s ,  and pup i l s  
analyze the  m e s e n t  r epor t ing  system In a 1osice. l  xanner,  
co-opera t ive ly  seek s o l u t i o n s  t o  eny probleas ,  and m i n t 9 i n  
nany l i n e s  of lntercomnunication. 2  
I!'. :'. Hosler and G. : A / .  U a ~ n e r ,  "Fromisin& F r s c t i c e s  
i n  9 e ~ o r t i n ~  Pupil  Frocress ,  " Midland 3chools, LX:iIT ( 5eatez- 
her, 19601, 33. 
2 ~ i l l i a m  Alexander, Louie T. Ca?lp, auoted i n  . ' j pec ia l  
Feature on R e ~ o r t i n u , "  National 5ducntion ,Journal, ,a" 
( gecember, l 9 5 9 ) ,  26.  
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Delman and Michael suggested t h a t  educs.tors continue 
t o  t r y  new methods of r epor t ing  and, by continued evalua t ion ,  
improve what  they have and weed out  t h e  i n e f f e c t i v e .  1 
The need f o r  research i n  connection with r e p o r t i n g  
procedures i s  evident .  According t o  Alexander, more system- 
a t i c  pub l i ca t ion  of re levant  research  f ind ings  of r e s u l t s  of 
experimentat ion w i t h  d i f f e r e n t  r epor t ing  procedures, m d  of 
surveys of p r a c t i c e s  by l o c a l , s t a t e ,  and n a t i o n a l  educat ional  
agencies  might he lp  t o  br ing  about t h e  understanding and 
spread of good repor t ing  p r a c t i c e s .  2 
The conclusions of t h i s  study have c e r t a i n  l i m i t -  
a t i o n s  due t o  t h e  sampling and t h e  amount of t h e  ma te r i z l  
covered by t h e  ques t ionnai re  used t o  ga the r  t h e  da ta .  
Responses were received f r o a  230 p r i n c i p a l s  of Iowa 
high schools  i n  the  s p r i n ~  of 1964. This was 49.4 p e r  cent 
of the  t o t a l  number of high school d i s t r i c t s  i n  Iowa. The 
i n v e s t i g a t o r  bel ieved t h a t  t h e  number contacted would be 
l a r g e  enough t o  be r ep resen ta t ive  of the  r epor t ing  procedures 
lu. Delman and K.  E. 'flichsel, "l:!hat a r e  Some Xe?r - - -  - - 
Trends i n  Tieporting Student Growth &d rchievement t o  Parents? " 
?;at ional  Association - of School P r i n c i p a l ' s  S u l l e t i n ,  XLIT7 
-1960 ) , 147.  
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currently being used in Iowa high schools. The questionnaire 
used in the survey in connection with this research nas 
limited to the following areas: 
1. Types of methods used in reporting progress. 
2. Procedures used in distributing progress reports. 
3. Types of grading systems used in academic subjects. 
4. Factors evaluated other than subject matter. 
5. Types of grading systems used in areas other than 
subject matter. 
6. Frequency of reporting progress. 
7. How nearly each reporting practice that 1s used meets 
the schoolls desired objectives. 
111. SEVIEllr OF THE LITEFlATURE 
In 1947 Fartin made a study of reporting practices 
in Iowa high schools. The study was concerned solely with 
report cards. The results indicated th2t it was doubtful 
whether a method or practice or form could be set up as a 
aodel to fit all situations. Eartin stated In his conclu- 
sions that some educators thought it best to have no ~rades 
at all, some wanted a very simple type of progress report, 
and some preferred to expand the report so that it gave 
the whole story of the student in relation to the learn- 
ing process.' Apparently no o t h e r  method of r epor t ing  stu- 
dent  progress  w a s  used widely i n  t h e  secondary schools  of 
Iowa a t  t h e  time of t h e  1947 survey. Martin d id  i n d i c a t e ,  
however, t h a t  conferences were he ld  i n  some schools  as t h e  
need arose. 
In choosing a good repor t ing  system, one t h a t  w i l l  
meet the  ob jec t ives  s e t  f o r t h  by t h e  school,  a v a r i e t y  of 
f a c t o r s  need t o  be considered. Concerning one of these  
f  a.ctors , Suehr wrote : 
Probably the  most important f a c t o r  inf luencing  
the  th inking  of high school teachers  concerning marking 
and repor t ing  p r a c t i c e s  is  t h e  concept of the  b a s i c  
reason f o r  maintaining high schools.  The purpose of 
a high school education has gradual ly  changed from 
t h a t  of s e l e c t i n g  the  few t o  prepare f o r  co l lege  t o  
t h a t  of preparing a l l  youth f o r  e f f e c t i v e  c i t i zen-  
ship.  In  recent  years  t h e r e  has a l s o  been a g r e a t  
increase  i n  s c i e n t i f i c  knowledge of ind iv idua l  
d i f f e r e n c e s  i n  a b i l i t i e s ,  i n t e r e s t s ,  end pe r sona l i ty ,  
a s  wel l  as a b e t t e r  understanding of t h e  process of 
l ea rn ing  and a b e t t e r  understanding of mental hygiene. 
These developments have influenced marking and report-  
inq p r a c t i c e s .  
Some a u t h o r i t i e s  be l ieve  t h a t  the >urpose of the  
r eoor t inq  system is  a major f a c t o r  t o  be considered i n  con- 
nec t ion  w i t h  the  ob jec t ives  s e t  f o r t h  by t h e  school. 
According t o  Alexander, the re  seen t o  be two c lear -  
l ~ o u i s  J. Xar t in ,  "A Study of the  P rac t i ces  Used in  
Reporting Student Proeress  i n  Iova 9igh Schools During the  
School Year 1946-47" (unpublished ;,:astert s  f i e l d  r e p o r t ,  
Drake Lh ive r s i ty ,  Des Xolnes, 1947) ,  D. 22. 
2 ~ .  9. Suehr, ":t:arking a n d  Seportinq Frac t i ce  i n  z 
:.,odern Iiiph School" National A s s o c i ~ t i o n  - of 3econdary School 
P r i n c i p a l s  9 ~ l l c t i n , ~ ~ r i l ,  l ' S b 2 ) ,  23. 
cut and justifiable purposes of reporting systems: 
1. Parents should have infomation about their 
children's progress and standing in school. 
The information needs to be sufficiently 
factual, even if disappointing, so that the 
mother and father can use it to understand and 
help their child. Certainly such information 
at the high-school level should also be avail- 
able to college-admission officials and pro- 
spective employers. 
2. Ultimately, it is even more important that boys 
and girls have the best information available 
In understandable f o m  about their own progress. 
To understand themselves, to capitalize on their 
strong points, and to remedy, if possible, their 
weaker ones, they need to knovr what these 
strengths and weaknesses are. Many types of 
evaluative data are needed for this purpose in 
addition to a six-or-twelve weeks' set of marks, 
but the accumulation and summary of facts at 
reporting time may be very useful in the D pil's 
own plan for continued, improved progress. Y 
Schwartz and Tiedeman indicated that there are at 
least six major purposes that can be served by a satis- 
factory reporting system: 
1. Reports provide for a periodic and systematic 
revievr of student growth. 
2. Seports inform parents of the progress that their 
children are making in the schools. 
3. Reports provide students with information about 
their progress in the schools. 
4. Reports are used to secure information for 
administrative purposes. 
5. yeports are used to collect information for 
guidance purposes. 
6. Reports are used to pro ide information for 
promotional purposes. 8 
2 ~ l f  red Sch~~artz and Stuart C. Tledeman, Evaluatina: 
Secondary School, (New York: Lonsmans, 
Research s t u d i e s  have been made t o  d i scove r  what 
p a r e n t s  be l i eved  were important  cons ide ra t ions  i n  r e p o r t i n g  
academic progress  of t h e i r  ch i ld ren .  The au tho r s  of t h e s e  
p r o j e c t s  considered t h e  r e s u l t s  s i g n i f i c a n t  i n  determining 
some of t h e  o b j e c t i v e s  of t h e  r e p o r t i n g  procedure. One 
Eas t e rn  h igh  school  conducted such a s tudy  and came up wi th  
t h e  fo l lowing  common ques t ions  t h a t  pa ren t s  would l i k e  
answered about  t h e i r  c h i l d ' s  p rogress  and development: 
1. I n  comparison with  h i s  group, how we l l  i s  my c h i l d  
mas te r ing  s u b j e c t  ma t t e r?  
2. Considering h i s  ove r -a l l  a b i l i t y  and p o t e n t i a l ,  i s  
my c h i l d  working up t o  t h a t  l e v e l ?  
3. That s t r e n g t h s  and weaknesses does my c h i l d  evi-  
dence i n  h i s  c l a s s  work? 
4. How i s  my c h i l d  progress ing  i n  s o c i a l  developme t ,  
such as c i t i z e n s h i p ,  conduct, a t t i t u d e s ,  e t c ?  f 
Some schools  have made some changes i n  t h e i r  r e p o r t i n g  
procedures during t h e  p a s t  few years while o t h e r s  have no t  
aade any. One s tudy revea led  t h a t  f i f t y - two  p e r  cen t  of 
t h e  schools  had r ev i sed  t h e i r  r e ~ o r t i n g  system i n  t h e  p a s t  
f i v e  years .  About ha l f  of t h e  school  systems t h a t  made t h e  
change found it d e s i r a b l e  t o  ask pa ren t s  t o  he lp  i n  t h e  
r e v i s i o n s .  2 
Report ca rds  have n o t  been recognized as t h e  s o l e  
e f f e c t i v e  means of i n d i c a t i n g  academic Drogress i n  r e c e n t  
yea r s .  Whigham found t h a t  r ecogn i t ion  of t h e  i n e f f e c t i v e -  
2n8epor t  on Reportst1 National  Education Journa l ,  L I I  
(December, 1963) ,  14. 
8 
ness of single indicators of educational progress has led 
some schools to use such reporting means as checklists, 
narrative reports, and parent-teacher conferences. According 
to Whigham, other schools have added to the usual report card 
a variety of modifications such as lengthy explanations of 
grading symbols and space for parents to write replies. 
Whigham also stated that where progress reporting is compli- 
cated by the fact that secondary teachers have over a hundred 
pupils, parent conferences with school counselors and groups 
of teachers have become part of the reporting process. 1 
In summary, it may be noted that any contemplated 
changes in the reporting program need to be analyzed in 
relationship to each schoolts objectives. 
For the purposes of this study, Story County was con- 
sidered the center of the state. The state was then divided 
into four sections: northwest, northeast, southwest, and 
southeast. This procedure was used to help insure that all 
portions of the state would be canvassed. 
A preliminary questionnaire was then prepared and 
approved. For validation, a copy of the questionnaire was 
sent out to five high school principals in each section 
l5. L. \*higham, "!That Should Seport Cards Beport?" 
School Executive, LXXXVII (Yay, 1 9 5 9 ) ,  23. 
9 
of the state; the principals represented various sized schools. 
The preliminary questionnaire was designed to obtain 
information concerning each school's reporting practices. 
Information requested covered the following areas: types of 
meIAods used in reporting student progress, forms of report 
cards, methods used to indicate progress on report cards, 
factors covered on report cards, methods used in distributing 
D and F slips, types of progress report letters sent to par- 
ents, methods used in sending progress report letters to 
parents and purposes of parent-teacher conferences. Also 
included in the auestionnaire was a section requesting prin- 
cipals' opinions regarding the degree to which their reporting 
practices were meeting their schoolls objectives. 
As a result of examining the results of the preliminary 
questionnaire, and referring to literature on the subject 
of progress reporting, a revised auestionnaire was developed. 
The revised questionnaire was sent to 248 high school 
principals, requesting information similar to that which was 
requested on the preliminary questionnaire. 
In order to have a sufficient cross section of Iowa 
high schools represented in the results of the survey, schools 
were divided into six cl~ssifications in each of the four 
sections of the state. Questionnaires were sent to a pro- 
~ortionnte number of schools in each cl~.ssiflcation in 
rel~tion to the total number of schools in the stste listed 
10 
in the respective classification. All classifications were 
based on the number enrolled in high school. The following 
is a breakdown of the number of students included in each 
cia-ssification: (1) 1 to 99;(2) 100 to 199; (3) 200 to 299; 
( 4 )  300 to 399; (5) 400 to 599; (6) 600 and above. 
A letter of introduction expl~ining the reason for 
obtaining the infomation was enclosed pith each questionnaire 
along with a stamped, self-addressed envelope in which to 
return the completed questionnaire. The letter, questionnaire, 
and self-addressed, stamped envelope were mailed to principals 
shortly after April 11, 1964. Within four weeks 215 ques- 
tionnaires had been returned. 
On I1:ay 5, 1964, 2 follorv-up letter and questionnaire 
were sent to those who had not yet returned the questionnaire. 
Fifteen additional questionnaires vere returned as a result 
of the follow-up letter. 
In the following chapter a tabulation and interpretation 
of the responses will be presented. 
CHAPTER I1 
PRESENTATION OF DATA 
This chapter is devoted to the presentation and 
analysis of the data obtained from the principals sampled. 
,This d.iscu.ssion of the materials follows the same sequence 
as that of the questions asked on the questionnaire. 
The data were obtained from 230 principals from all 
sections of the state of Iowa. Of the 248 principals who 
were sent the questionnaire, eighteen did not return a com- 
pleted questionnaire. The rate of return was 92.7 Per cent. 
Student progress reporting - in high schools. Table I 
shows that there was a wide variety of reporting practices 
used in the state of Iowa. One-hundred per cent of the 230 
principals vho reported indicated that they made use of 
report cards in reporting progress. m e  next most used 
proqress re~orting method was parent-teacher conferences, 
which was used by 74.3 Der cent of the schools. Twelve differ- 
ent reporting practices were listed. Of the twelve, telephone 
conversations and self-evaluations ranked lowest in frequency. 
Only 0.8 of one Der cent of the respondents indicated that 
they made use of either of these ~ractices. 
TABLE I 
PMCTICES USED I N  REPORTING STUDENT PROGRESS 4s mPORTSD BY 
230 IOWA HIGH SCSOOL PRINCIPALS TN 1964 
P r a c t i c e  Used Number Per  Cent 
Report cards  
Parent- teacher  conferences 
F s l i p s  
D s l i p s  
Parent-counselor conferences 
Progress  r e p o r t  l e t t e r s  
Progress  r epor t  forms 
Checkl i s t s  
Vnsat i s fac tory  work s l i p s  
Narra t ive  r e p o r t s  
Telephone conversat ions 
3elf-evaluat ions 
D e s l ~ n l n ~  - -  of the  r e ~ o r t  card.  According t o  Tsble 11, 
55.3 per  cent  of the schools  r e l i e d  on l o c a l  school personnel 
t o  design t h e i r  r epor t  cards.  Automation was used In 3 few 
of the  schools  t h a t  reported.  One and th ree - t en ths  per  cent 
of the  r e s ~ o n d e n t s  i n d i c ~ t e d  t h s t  r e ~ o r t  cards In t h e i r  
school  d i s t r i c t  were produced and ~ r o c e s s e d  by I n t e r n a t i o n a l  
Euslness ?qschlnes. 
TABLE I1 
METHODS USED I N  D E S I G N I N G  m P O R T  CARDS AS R E P O S T E D  
BY 230 IOWA H I G H  SCHOOL P R I N C I P A L S  I N  1964 
By l o c a l  school  d i s t r i c t  o r  school  
s t a f f  134 58.3 
By p u b l i s h i n g  company 89 38.7 
P a r t l y  by l o c a l  school  d i s t r i c t  o r  
school  s t a f f  and p a r t l y  by pub- 
l i s h i n g  company 4 
By I n t e r n a t i o n a l  Business Machines 3 1 . 3  
Xethods used i n  d i s t r i b u t i n q  r e p o r t  ca rds .  Table I11 
-- 
shov~s t h a t  among t h e  v a r i o u s  methods used t o  d i s t r i b u t e  re-  
p o r t  c a r d s ,  t h e  most widely used procedure w a s  t o  have t h e  
t e a c h e r  hand o u t  t h e  cards  t o  t h e  s t u d e n t s .  S ix ty - s ix  and 
f i v e - t e n t h s  p e r  cen t  of t h e  p r i n c i p a l s  r epo r t ed  t h a t  t he  
h i a h  school  t e a c h e r s  i n  t h e i r  d i s t r i c t  a 1 v a . y ~  used t h i s  
nethod t o  d i s t r i b u t e  r e p o r t  cards .  Another 12.6 p e r  cen t  of 
t h e  respondents  i n d i c a t e d  t h a t  t h e i r  t e a c h e r s  d i s t r i b u t e d  
c a r d s  t o  s t u d e n t s  p a r t  of t h e  t i a e  and t h e  r e s t  of t h e  t i a e  
qnve them t o  p a r e n t s  when they czme i n  f o r  a pa ren t - t eache r  
conference.  A t i l l  a no the r  7 .5  per  cen t  of t h e  schools  had 
t h e  t e a c h e r s  d i s t r i b u t e  t h e  cards  t o  t h e  s t u d e n t s  except  a t  
t h e  end of t h e  yea r  when they were ~ ~ i l e d  t o  t he  p a r e n t s .  
TABLE I11 
METHODS USED I N  DISTBIBUTING REPORT CASDS SEPORTED 
BY 230 I O V A  HIGH SCHOOL PRINCIPALS I N  1964 
Ib thod  Number Per  Cent 
Teachers give t o  s t u d e n t s  
Teachers  sometimes g i v e  t o  s t u d e n t s  and 
sometimes t o  p a r e n t s  
Teachers g i v e  t o  s t u d e n t s  except a t  end 
of y e a r  when they are mailed 
Teachers sometimes g ive  t o  s t u d e n t s ,  some- 
times t o  p a r e n t s ,  and sometimes mail  
Teachers sometimes g ive  t o  s t u d e n t s  and 
sometimes mail t o  pa ren t s  
Teachers m a i l  t o  p a r e n t s  
Teachers sometimes g ive  t o  p a r e n t s  and 
sometimes mai l  t o  pa ren t s  
Teachers g i v e  t o  pa ren t s  
Bone room t e a c h e r s  g ive  t o  s t u d e n t s  
Counselor g i v e s  t o  p a r e n t s  
Advisor g i v e s  t o  pa ren t s  
Counselor sometimes g i v e s  t o  s t u d e n t s  end 
sometimes t o  pa ren t s  
Teachers g ive  t o  pa ren t s  except  a t  end of 
yea r  when b u s  d r i v e r s  ~ F v e  them t o  
s t u d e n t s  
No ~ r o c e d u r e  ind ica t ed  
Grading systems used i n  academic subjec ts .  The academic 
-- 
grading systems used In  each of the  responding schools i s  i l l u s -  
t r a t e d  i n  Table I V .  Eighty-six and f ive-tenths per  cent of the  
schools  recorded a grade of A, 8, C, D, o r  F. Another 1.3 per  
cent  of the  schools used the  same grading system but used a 
percentage score a t  the  end of t h e  year. The next most common 
grading systems were found t o  be A, B, C, D, E and A ,  E, C, D, 
E, 2. Each of these systems were used by only 4.4 per  cent 
of the  schools ,  however. 
GRADING SYSTEXS USED IN RECOR9ING ACADEMIC GR4DES ON REPOST 
CARDS REPORTED BY 230 IOWA HIGH SCYOOL PRINCIPALS IN 1964 
System Number Per Cent 
Percentaqe scores 
-4, B, C, D ,  F (F ins1  grades 
l i s t e d  as ~ e r c e n t a ~ e s )  
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I n  a d d i t i o n  t o  i n d i c a t i n g  what academic grad ing  system 
w a s  used i n  h i s  school  system, each p r i n c i p a l  w a s  asked t o  
i n d i c a t e  whether o r  n o t  t h e  number of s t u d e n t s  r e c e i v i n g  each 
g rade  o r  s c o r e  w a s  r epo r t ed  on t h e  card.  The d a t a  c o l l e c t e d  
a r e  t a b u l a t e d  as follovrs: 
Response 
Schools  n o t  l i s t i n g  nunber 
of s t u d e n t s  r e c e i v i n g  each 
g rade  o r  s c o r e  
School l i s t i n g  number of 
s t u d e n t s  r e c e i v i n g  each 
grade  o r  s c o r e  
Number Per  Cent 
--
211 91.7 
19 8.3 
F a c t o r s  covered o t h e r  than  academic grad-es. Table V 
-
shows t h a t  t h e  most common f a c t o r  o t h e r  than  academic grades  
inc luded  on r e p o r t  ca rds  w a s  t h e  a t t endance  record.  Eighty- 
f i v e  and two-tenths p e r  cen t  of t h e  s choo l s  r e p o r t e d  t h a t  
t h i s  f a c t o r  w a s  recorded on t h e i r  r e p o r t  card-s. C i t i z e n s h i p  
ranked second i n  f requency,  w i th  49.1 p e r  cen t  of t h e  s choo l s  
e v a l u a t i n g  t h i s  f a c t o r .  
There were twenty-four o t h e r  f a c t o r s  r e p o r t e d  as being 
e v a l u a t e d  by on ly  one school  each. 
The e r a d i n e  s y s t e m  used by t h e  s choo l s  i n  r e p o r t i n g  
p r o g r e s s  i n  a r e a s  o t h e r  than  s u b j e c t  a ~ t t e r  a r e  shown i n  
Table V I .  ,Two systems s t a n d  ou t  a s  being v i d e l y  used. 
3 ,  I, U,  w a s  used by 30.9 p e r  cent of t h e  1 6 5  schools  ~ r h i c h  
e v a l u a t e d  f a c t o r s  o t h e r  than  s u b j e c t  rn s t t e r ,  vThereas 33 Der 
c e n t  of t h e s e  schools  recorded a nrsde of %, 3, C ,  3 ,  or F. 
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TABLE V 
FACTORS OTHER THAN SUBJECT MATTES EVALUATED ON REPORT CARDS 
AS REPORTED BY 230 I O V A  HIGH SCBOOL PRINCIPALS I N  1964 
Factor Number Per Cent 
Attendance 196 85.2 Citizenship 
Effort 11 3 49.1 103 44.8 
Attitude 82 
Cooperation 35.7 75 32.6 
Initiative 
Interest 
58 25.2 
47 20.4 
Conduct 10 
Work habits 4.3 
Tardiness 
9 3.9 
Class participation 
7 3.0 
4 
Courtesy 
1.7 
Current number of credits 3 1.3 3 1.3 
Dependability 2 0.9 
Yake-up work 2 0.9 
Attention to directions 2 0.9 
Oral and written ability 2 0.9 
Personal appearance 1 0.4 
Sealth 1 0.4 
Norking to full capacity 1 0.4 
Good use of ~vailable time 1 0.4 
Coxpliance with school policies 1 0.4 
Appearance of need ing more rest 1 0.4 
Deportment 1 0.4 
Self-reliance 1 0.4 
Social attitude 1 0.4 
C~relessness 1 0.4 
Xome study 1 0.4 
Completeness of ~ssignments 1 0.4 
Use of correct prammar 1 0.4 
jpelling ability 1 0.4 
3~cia1 habits 1 0.4 
3ealth and safety habits 1 0.4 
Conforaity to school rules 1 0.4 
3espect for rlehts of others 1 0.4 
Bes~ect for school properties and policies 1 0.4 
Acceptmce of responsibilities 1 0.4 
Class preparation 1 0.4 
Pronptness and accuracy 1 0.4 
Fersonal cleanliness and neatness habits 1 0.G 
2tudy h~blts 1 3.4 
Ylllinqness to seek necessary help outside 
of class 1 0.4 
GRADING SYSTEYS USED IN 1964 -3y 165 IOlJA SECO??DAsY SCHOOLS 
THAT EVALUATED PROGRESS I N  ASEAS 
OTHER THAN SUBJECT VATTER* 
Grading System Number Per Cent 
Checklists 
Number of teachers giving 
unsatisfactory marks 
+ (outstanding), no nark (satis- 
factory, 0 (unsatisfactory) 
Fercentage scores 
E (passing), n (unsatisfactory) 
Good, satisfactory, poor 
- 
sxcellent, fair, poor 
1 9  
TA3LE V1 ( cont inued)  
Grading System Number P e r  Cent 
X, Y, Z ( i n s t e a d  of '3 ,  I, U )  1 0.6 
+ ( o u t s t a n d i n g ) ,  no mark (satis- 
f a c t o r y ) ,  - ( u n s a t i s f a c t o r y )  1 0.6 
+ ( o u t s t a n d i n g ) ,  no mark (satis- 
f a c t o r y ) ,  u  ( u n s a t i s f a c t o r y )  1 0.6 
N 65 of t h e  230 r e p o r t i n g  schools  d i d  n o t  e v a l u a t e  
p r o g r e s s  i n  a r e a s  o t h e r  than  s u b j e c t  ma t t e r .  
The o n l y  o t h e r  g rad ing  system repor t ed  by more than 
t e n  p e r  c e n t  of t h e  responding schools  was t h e  use  of 
numerical  symbols, 1, 2 ,  3, 4, 5, on t h e  r e p o r t  ca rds .  
P rov i s ions  f o r  comments. Table VII p o i n t s  o u t  t h e  
-
f a c t  t h a t  ove r  one-half (53.9 p e r  c e n t )  of t h e  schools  in-  
volved i n  t h e  c u r r e n t  r e sea rch  d i d  n o t  a l low space on r e p o r t  
-
c a r d s  f o r  t e a c h e r  o r  p a r e n t  comments. Space w a s  provided 
f o r  p a r e n t  c o m e n t s  on ly  i n  2.2 p e r  c e n t  of t h e  schools .  
Frequency - of d i s t r i b u t i n g  r e ~ o r t  ca rds .  The n a j o r i t y  
of h igh schoo l s  i n d i c a t e d  t h a t  they  d i s t r i b u t e d  r e p o r t  c a r d s  
every  n i n e  weeks, Only 19 .1  p e r  cen t  of t h e  schools  r e p o r t e d  
t h a t  they  d i s t r i b u t e d  r e p o r t  ca rds  every s i x  weeks. No o t h e r  
type  of d i s t r i b u t i o n  cyc l e  w a s  used by t h e  schools  i n  t h e  
c u r r e n t  r e sea rch .  
TABLE V I I  
PROVISION MADE F'OR COMNENTS ON REPORT CARDS REPORTED 
BY 230 IOWA HIGH SCHOOL PRINCIPALS I N  1964 
Provis ion Number Per Cent 
Ro space provided f o r  comments 124 53.9 
Space f o r  t eacher  comments only 76 33.0 
Space f o r  t eacher  and parent  comments 25 10.9 
space f o r  parent  comments only 5 2.2 
Freauency - of i s su ing  deficiency s l i p s .  Of the  125 
schools  making use of D-s l ips ,  F - s l ips ,  o r  unsa. t isfactory 
work s l i p s ,  74.4 per  cent  ind ica ted  t h a t  they issued them 
only midway between repor t  card d i s t r i b u t i o n  periods.  Table 
VIII i l l u s t r a t e s  the  v a r i a t i o n s  i n  the  f reauencies  used i n  
i s su ing  def ic iency s l i p s .  
I n f o m a t i o n  included - on progress  r e p o r t s  and l e t t e r s .  
i'able I X  shows the  types of information included on progress  
r e p o r t  forms and progress r e p o r t  l e t t e r s .  Seventy-two and 
seven-tenths  Der cent of t h e  schools t h p t  ~ a d e  use of these  
r e p o r t l n p  p r a c t i c e s  ind ica ted  t h a t  they included information 
concerning low firndes on them. Evaluations of the  n t t i t u d e s  
of  s tuden t s  were made by 58.4 Der cent of t h e  schools n s k i n ~  
PmQUEpJCY OF ISSUIYG DEFICIENCY SLIPS SEPORTED 
aY 125 IOTJA SECOKDAYY SCBOOLS IrJ 1964* 
Freauency Kumber Fer  Cent 
?lidway between r e p o r t  ca rd  d i s t r i -  
b u t i o n s  on ly  9 3  
?Ahenever needed o r  considered 
d e s i r a b l e  
End of each s i x  weeks 4 3.2 
End of each t h r e e  weeks 3 2.4 
i:idway between r e p o r t  ca rd  d i s t r i -  
b u t i o n s  and whenever needed o r  
d e s i r e d  
:--id~l;ay i n  f i r s t  and t h i r d  grad ing  per- 
i o d s  1 
"idvay between r e p o r t  card 6is t r i -  
bu t ion  p e r i o d s  and every 2 weeks 
f o r  any  s t u d e n t  f a i l i n ?  more than  
one s u b j e c t  1 
?wo veeks be fo re  t h e  t ime r e p o r t  
c a r d s  a r e  t o  be d i s t r i b u t e d  1 
"105 of t h e  230 r e p o r t i n g  schools  d i d  n o t  i s s u e  
d e f i c i e n c y  s l i p s .  
use  of t h e s e  forms and l e t t e r s  v h e r e ~ s  e f f o r t  w 2 s  r 9 t e d  by 
57.1  Der c e n t  of t h e  resoondina schools .  One of t h e  schools  
indic,q.ted t h s t  it  t r i e d  t o  e v ~ i l u ~ t e  ~ n d  r e ~ o r t  h e  v-hole 
scone of s tuden t  b e h ~ v i o r  ~ n $  q t t i t u ? e s .  
TABLE I X  
1NFORYE;ATION INCLUDED ON PROGSESS REPORT FORKS AND 
PROGSESS REPORT LETTZRS =PORTED gY 
77 I O V A  SECONDARY SCHOOLS, 1964 
Informat ion Number Pe r  Cent 
Low grade  r e p o r t s  
A t t i t u d e  
E f f o r t  
Co0pera.t ion  
I n t e r e s t  
I n i t i a t i v e  
Dependabi l i ty  
Resourcefu lness  
A 1 1  g rade  r e p o r t s  
:1ork h a b i t s  
Poor d i s c i p l i n e  
L i s t e n i n g  h a b i t s  
Attendance 
F a i l u r e  warning n o t i c e s  
N o t i f i c a t i o n  of being on t h e  honor r o l l  
Teacher r e q u e s t  f o r  a conference wi th  
a p a r e n t  
Vhole scope of behavior  and a t t i t u d e - -  
as f a r  as f e a s i b l e  
Susp ic ion  o f  inadequate r e s t  
Classroom p ~ . r t l c i p a t i o n  
Inprovement s i n c e  prev ious  r e p o r t  
Use of t i n e  i n  s tudy h a l l  
F a i l u r e  t o  hand In  ~ s s i g m e n t s  
I n s u f f i c i e n t  nuaber  of c r e d i t s  t o  d e t e  
Necess i t y  f o r  ~ d d i t i o n a l  h e l ~  
Low t e s t  s c o r e s  
Yo response  
* 153 of t h e  230 r e ~ o r t i n q  schools  d id  n o t  send p rog res s  
r e p o r t  forms o r  p rogress  r e p o r t  l e t t e r s  t o  p a r e n t s .  
Freauencx - of i s s u i n g  oroqress  r e p o r t s  - ~ n d  l e t t e r s .  
Table X shows t h e  frequency with prhich p rog res s  r e ~ o r t s  ,and. 
l e t t e r s  were d i s t r i b u t e d  by t h e  schools  i n  which they ?:ere 
used.  F i f ty -one  and n ine - t en ths  pe r  c e n t  l n d i c ~ t e d  they 
TABLE X 
FREQUENCY OF ISSUING PROGRE3S REPORT FOR'4S AND 
PBOGRBSS REPORT LETTERS REPORTED BY 
8 1  IOVA SECONDARY SCHOOLS, l964* 
Frequency Turnber Per  Cent 
Xidterm only  42 51.9 
?Ahenever neces sa ry  o r  considered d e s i r a b l e  2 0 24.7 
L'very 3 weeks 4 5.0 
Every 5 weeks 3 3 - 7  
Kid t e rn  and whenever necessary  o r  cons idered  
d e s i r a b l e  2 2.5 
Every Vonday 2 2.5 
End of y e a r  t o  those  s h o r t  c r e d i t s  
Fleekly 
Third  and s i x t h  veek of a qu-ar ter  u n l e s s  
needed sooner  
U ~ o n  p a r e n t a l  r eques t  1 1 .2  
: l i d t e n  of second and t h i r d  q u a r t e r s  1 1 . 2  
Lnd of n i n e  weeks f o r  4 work; every s i x  
weeks f o r  low grades  1 1 . 2  
? r l o r  t o  t h e  end of n i n e  week per iods  1 1 . 2  
2nd of S th ,  7 t h ,  14 th  and 1 6 t h  weeks 1 1 . 2  
9145 of t h e  230 renortlng schools  d id  no t  i s s u e  pro- 
q r e s s  r e ~ o r t  f o m s  o r  p rogress  r e p o r t  l e t t e r s .  
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i s s u e d  them a t  midterm only. The nex t  most widespread prac- 
t i c e  w a s  t o  i s s u e  p rog res s  r e p o r t  forms and p rog res s  r e p o r t  
l e t t e r s  whenever it vas  deemed necessary  o r  d e s i r a b l e .  This 
p r a c t i c e  was fol lowed by twenty-four and seven t e n t h s  p e r  cen t  
o f  t h e  responding schools .  
Five  p e r  cen t  of t h e  s choo l s  r e p o r t e d  t h a t  they  d i s -  
t r i b u t e d  r e p o r t s  and l e t t e r s  every t h r e e  weeks. Of t h e  
o t h e r  f r e q u e n c i e s  r epo r t ed ,  l e s s  than  f i v e  p e r  cen t  of t h e  
s c h o o l s  i n d i c a t e d  t h a t  they made use  of any one p r a c t i c e .  
Frequency - of conferences  . Table X I  i n d i c a t e s  how 
f r e q u e n t l y  pa ren t - t eache r  and paren t -counse lor  conferences  
were h e l d  i n  t h e  170 Iowa secondary schools  which r e p o r t e d  
us ing  them. Three of t h e  f r equenc ie s  r e p o r t e d  showed an 
i d e n t i c a l  34.6 pe r  cen t  usaae: end of f i r s t  and t h i r d  n i n e  
weeks, vhen reques ted  by ~ a r e n t ,  .and vhen reques ted  by t e a c h e r  
o r  counselor .  h o t h e r  8.8 pe r  cen t  of t h e  schools  i n d i c a t e d  
th.?t conferences  were held  i n  t h e  f a l l  and i n  t h e  s ~ r i n s .  
::one of t h e  o t h e r  f r equenc ie s  was r e ~ o r t e d  by as nany as 
two Der cen t  of t h e  schools .  
Released t i n e  al lowed - +  f o r  ~ a r e n t - t e 2 c h e r  conferences .  
Fiespondents vrere asked t o  r e ~ o r t  whether o r  n o t  t h e i r  schools  
al lowed r e l e a s e d  time f o r  paren t - teacher  conferences .  The 
fo l lowing  d ~ t a  m e  based on t h e  162 schools  ~ h i c h  used 
TABLE XI 
FREQU'EI'JCY OF PARENT-TEACmR AND PASENT-COUNSELOR CONFERENCE3 
REPORTED BY 170 IOWA SECONDARY SCHOOLS, 1964* 
Frequency 
-- 
Number Per Cent 
End of f i r s t  and t h i r d  n ine  weeks 
Ififhen requested by parent  
When requested by teacher  o r  counselor 
F a l l  and sp r ing  
A f t e r  f i r s t  n ine  week grades a r e  out  
Shor t ly  a f t e r  f i r s t  semester 
End of second s i x  weeks 
During second and t h i r d  nine weeks 
End of each semester 
During freshnan o r i e n t a t i o n  
November and February 
Second s i x  weeks and f o u r t h  s i x  weeks 
End of twelve weeks 
Seventh o r  e igh th  week of each semester 
A f t e r  f i v e  weeks of each semester 
Fourteenth week of each semester 
End of t h i r d  q u a r t e r  
During American Zducation '\!eek 
decond veek of second semester 
Fourth week of f i r s t  s i x  weeks 
Znd of second senes te r  
Throughout year  
.3pring 
Znd of each q u a r t e r  
*60 of t h e  230 repor t lnp  schools d id  not  use parent-  
t eacher  o r  parent-counselor conferences. 
~ a r e n t - t e a c h e r  conferences: 
Ymber -- Fer Cent
2chools allowing re leased  time 120 74.1 
jchools - no t  allowing relensed time $ 2  25.9 
26 
Table  XI1 r e v e a l s  t h e  amount of r e l e a s e d  t ime s e t  a s i d e  
i n  t h e  s c h o ~ l s  f o r  paren t - teacher  conferences .  Forty-seven 
and f l ve - t en ths  p e r  c e n t  al lowed 2 days ,  and 33.3 p e r  c e n t  
a l lowed 1 day. The nex t  most common amount of r e l e a s e d  t ime 
a l lowed was 1% days,  r epo r t ed  by on ly  5 p e r  cen t  of t h e  schools .  
TASLE XI1 
RELEASED TI143 ALLOFED FOX PAmNT- TEATHE3 CONFERENCES 
FBPORTED BY 120 IO!JA SXCONDARY SCHOOLS, 1964* 
Time allowed I\!umber Per  Cent 
2 days  
1 day 
1 $  days 
P a r t s  of  5 days 
P a r t s  of 8 days 
P a r t s  of 3 days  
1: day 
3 ~ R Y S  
4 days 
P a r t  of 1 d a y  
F a r t s  of 2 days 
P a r t s  of 4 days 
F a r t s  of  6 days 
"110 of t h e  r e ~ o r t i n g  schools  d id  no t  a l low r e l e a s e d  
t i-ae f o r  pa ren t - t eache r  conferences .  
Tixe of day des igna t ed  f o r  p a r e n t - t e a c h e r  conferences .  
-- -
Table  XI11 s p e c i f i e s  t h e  t i n e  of day ass igned  f o r  parent-  
t e a c h e r  conferences  by t h e  s choo l s  us ing  t h i s  nethod t o  r e p o r t  
p roq res s .  There were f i f t y - f i v e  and two-tenths Der cen t  of 
t h e  r e s ~ o n d i n p  schools  ~srhlch ind i ca t ed  t h n t  ~ a r e n t -  t e a c h e r  
and paren t -counse lor  conferences  were h e l d  du r ing  school  
hours  only.  Three p e r  cen t  of t h e  schools  i n d i c a t e d  t h a t  
t h e y  h e l d  pa ren t - t eache r  and parent-counselor  conferences  
p a r t  of t h e  t ime a f t e r  t h e  evening meal and 1 .5  p e r  c e n t  
of t h e  s choo l s  r e p o r t e d  t h a t  t h i s  w a s  t h e  on ly  t ime des igna t ed  
f o r  t h e s e  conferences .  
TABLE XI11 
TIZ?E S DESIG??AtI?ED F09 PASENT- TEACHES CONFEPEhlCES 
SEPOSTED BY 1 6 2  IOvA SECOr\TDhSY 3CHOOL3, 1964++ 
- -- - - -- -- - 
Times N u ~ b e r  Pe r  Cent 
- -  
During school  hours only  
During schoo l  hours p a r t  of t h e  t ime 28 13.9 
A f t e r  school  hours be fo re  evening meal 
 art of t h e  time 27 13.4  
?To s p e c i f i e d  time 15  9.0 
A f t e r  eveninq meal p a r t  of t h e  time 6 3.0 
. 4 f t e r  school  hours be fo re  evening meal 
on ly  4  2.0 
3e fo re  school  hours p a r t  of t h e  t i n e  3 1 . 5  
A f t e r  evening meal only  3 1 . 5  
Se fo re  school  hours on ly  1 0 . 5  
+68 of t h e  r e p o r t i n q  schools  d i d  no t  a l low re l ea sed  
t ime  f o r  paren t -  t e ~ c h e r  conferences .  
Furpose of paren t -counse lor  and p a r e n t - t e a c h e r  
- -
conferences .  None of t h e  schools  which made use  of paren t -  
counse lo r  o r  paren t -  t eache r  conferences  indicated.  t h a t  t h e s e  
conferences  r ep l aced  t h e  r e p o r t  ca rds  f o r  r e p o r t i n g  s t u d e n t  
p rog res s .  I n  a d d i t i o n  t o  supplementing t h e  r e p o r t  ca rd ,  
1 6 . 1  p e r  c e n t  of t h e  162 schools  which used conferences  
i n d i c a t e d  t h a t  they  used t h e  paren t -counse lor  and parent-  
t e a c h e r  conferences  f o r  o t h e r  reasons, as wel l .  The fo l lowing  
i s  a l i s t  of addit iona.1 reasons  a s  s t a t e d :  
1. I ' B e v i e ~ ~  r e c e n t  i n t e r e s t ,  a b i l i t y ,  o r  achievement 
t e s t  informat ion.  v 1  
2. "Discuss a t t i t u d - e s ,  behavior ,  en& e f f o r t .  " 
3. llCompare a b i l i t y  2nd achievement. " 
4, l lProvides b e t t e r  unders tanding between tea.chers s?nd 
p a r e n t  ,uood p u b l i c  re l2 . t ions .  
5. " 3 e t t e r  unders tanding of s t u d e n t s  and f a m l l i e ~ . ~ '  
6. "Affords  b e t t e r  o p ~ o r t u n i t y  t o  Secoae acquz.ir!.te?. " 
7 .  lf:'iny o t h e r  f e l t  need f o r  such a conference.  l1 
6 .  "Only i n  case  of s p e c i a l  problen i n  r e l a t i o n  t o  a 
s p e c i a l  s tuden t .  " 
9. "To f o m - u l a t e  school  and p a r e n t s  i n t o  one working 
body f o r  com~on ends." 
10. l lDiscuss schedul ing  ,and exp la in  school  p o l i c i e s ,  
procedures ,  2nd planning.  " 
11. "Fub l i c  r e l a t i o n s . "  
1 2 .  "?reshrr?~n 3-y7c?y conference f o r  f u t u r e  p l , m n i n ~ .  " 
13. "Gives t e q c h e r  i n s i a h t  of s t u d e n t s  e n v i r o n ~ e n t  9x6 
~ r o b l e m s .  :'
14. "Seek parental cooperation to encourage student 
to inprove scholastic achievement. " 
15. !'To infom parents of unsatisfactory progress and 
try to nork out a soluti~n.~ 
16. '$Student report card given out at the time of the 
conference. 
17. "Find. out more information reqzrding the student's 
background, problems, needs, and goals. " 
18. "Resolves problems-tic situation; clarifies objectives 
and purposes. 
19. ltEust be considered public relations. " 
20. "Discuss I. T.E;.D. results. " 
21. ltDiscussion of problems. 
22. "Considers adjustment of pupil. 
23. "Also for personal conferences relating to psycho- 
logical problems, etc. " 
24. "Discuss standardized test results; eeneral sharing 
of auestions and answers. 
25 .  "Keep parents informed-. " 
26. "Designed to 6uide parents to-lard hel?ing the stu- 
dent ease home conditions." 
?atlna of report in^ ~ractices used. Table XFJ reveals 
- -
the number a d  per cent of the 230 reporting schools usinq 
each of the reporting practices mentioned earlier in this 
chapter slong with ratings by principals as to the value of 
these practices in achieving their school's obdectives. 
Fifty-nine and one-tenth per cent of the ~dninistrators 
rated the value of report cards as "~ood", anere7.s 22.2 per 
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c e n t  r a t e d  t h e i r  va lue  as only "fairll. Paren t - teacher  con- 
f e r e n c e s  were r a t e d  by 51.2 p e r  cen t  of t h e  respondents  as 
lfgoodl1 and by 37.1 p e r  cen t  as "super ior i1 .  
r ' a i l u r e  warning s l i p s ,  o r  F - s l i p s ,  were r a t e d  Irgood1l 
by 55.2 p e r  c e n t  of t h e  p r i n c i p a l s  and w f a i r l l  by 21.6 p e r  
c e n t .  F i f t y - e i g h t  and n ine - t en ths  p e r  c e n t  of t h e  respondents  
r a t e d  D-sl ips  as I1goodv r e ~ o r t i n g  p r a c t i c e s ,  17.7 p e r  cen t  
r a t e d  them l l fa . i r l l ,  2nd 14 p e r  c e n t  rated. them vsuper lor ' l .  
Parent-counselor  conferences  v:ere r a t e d  "qood.ll by 
60.6 p e r  c e n t  of t h e  p r i n c i p a l s  and by 21.1 p e r  
c e n t .  
P rog res s  r e p o r t  l e t t e r s  were r a t e d  llgoodn by 52.2 p e r  
c e n t  of t h e  respondents ,  bu t  only " f a i r ! :  by 28.3 p e r  cen t .  
Xone of t h e  a d m i n i s t r a t o r s  r a t e d  them l1poor1!, however. F i f t y -  
two and t h r e e - t e n t h s  pe r  c e n t  of t h e  respondents  ra.ted pro- 
c r e s s  r e p o r t  f o r a s  l f g ~ ~ d l l ,  25 p e r  c e n t  r a t e d  them l ' f a i r " ,  
and 13.1  p e r  c e n t  r a t e d  then! l1superior".  
Check l i s t s  were r a t e d  'lsoodW by 39.3 p e r  c e n t  of t 5 e  
s choo l  a d x i n i s t r r t o r s .  Seventeen and e i g h t - t e n t h s  p e r  cen t  
r a t e d  t h e 3  " f a i r " ,  and 14 .3  Der c e n t  r l t e d   the^ l l super ior" .  
7 o r t y - f i v e  and f o u r - t e n t h s  n e r  c e n t  r z t e d  u n s a t i s f z c t o r y  
v o r : ~  s l i p s  " ~ o o d ' l ,  -rhereqs 36.4 o e r  c e n t  r~ . t ec !  t h e 3  t f supe r io r " .  
: ; ~ r r ~ t i v e  r p o r t s  were r ~ t e d  l.noodU by 79 o e r  c e n t  of t h e  
resnondents ,  vherens  30 Der c e n t  r ~ t e d  the.? " supe r io r " .  
Students  se l f - eva lua t  ions  along v ~ i t h  te lephone con- 
v e r s a t i o n s  were no t  r a t e d  by any of the  respondents even 
though they  were r e p o r t e d  as used i n  a f e w  of the  schools .  
TABLE XI'J 
. - 7 .. 
. . :  : .3C9 4P:3 PZ?C!Z?;,I' 09 230 IO'd.4 S3CO??D.43Y 3CTTOOLS V S I b l G  TTARIOUS TYPES OF P'i3OGRES.5 REPORTING PRAC- 
TJ("~, I::CL'.'IlI::G 3.ATIYG3 'Y P9IYCIPALS 97 TO THEIS VALUE I N  TSEETING DESIRED OBJEC'I'IVES, 1964s 
- I b e r  Cent 1 b e r  Cent 1 b e r  cent1 b e r  Cent I b e r  Cent 1 b e r  Cent 
: re>or t  Cards 230 1 0 0 . 0  2 5  10 .9  1 3 6  5 9 . 1  51 22.2 3 1 .3  15 6 .5  
"ye of F r a c t i c e  
2a.rent- Teacher 
Conferences 1 6 2  74.3 60 3 7 . 1  83 51.2 1 2  7.4 1 .6  6 3.7 
Fzrent-  Counselor 
Conferences 7 1  30.9 1 5  21.1 43 60.6 2 2.8 1 1 .4  1 0  14.1 
T o t a l  
KUin- e r -  
i r o s r e s s  ~ e p o r t  L e t t e r s  46 20.0 6 1 3 . 0  24 52.2 13 28 .3  0 0 3 6.5 
r r o z r e s s  Report Forms 44 1 9 . 1  8 18.1 23  52 .3  11 25.0 1 2 . 3  1 2 . 3  
Super ior  Good 
?:urn- Per- I ?!urn-  Per- 
Vnsatlsf a c t o r g  
: .!orkslips 11 4.5 4 36.4 5 45.4 O O O 0 2 1 8 . 2  
yarr2 . t  i v e  q e n o r t s  1 0  4 -  3 3 30.0 7 70 .0  0 0 0 0 0 0 
F a i r  
-
!Om- Per- 
s e l f -   slue-tions 2 0.8 0 0 0 0 0 0 0 0 2 100.0  
Te lephone  Conversations 2 0.8 0 0 0 0 0 0 0 0 2 100.0  
F o o r  
~um:pe~- 
l lPercentases f i ~ u r e d  on t h e  number of secondary u n i t s  p rovid ing  each s e r v i c e .  
K O  Response 
N m -  per- 
SV,!XARY ATJD COI\?CLUS TON S 
The purpose of this study was to determine what methods 
were being used in 1964 to report student progress in Iowa 
secondary schools, the percentage of schools using each 
method, and the frequency with which each nethod was used. To 
further enhance the value of the study, principals' opinions 
regarding the degree to which each reporting practice was 
xeetlng their school's objectives was incorporated into the 
study . 
The research done in connection with this study vas 
facilitated by the use of a questionnaire emologed to survey 
248 Iowa high school principals in the year 1964. The 
auestionnaire used in the survey included the follovin~ areas: 
(1) types of methods used in re~ortinq Droqress, (2) pro- 
cedures used in distributing Drogress reports, (3) types of 
aradin~ systems used in academic subjects, (4) factors ev2l- 
ueted ,and reported other than subject natter, (5) types of 
~ r a d i n ~  systens used in areas other than subject matter, 
(6) frequency of reporting proqress, and (7) how nearly each 
reporting practice that is used meets the school's desire6 
objectives. The questionnaire was sent to 248 high school 
p-incipsls 111 ,311 sections of the state of 109~3; 230, or 92.7 
ner cent, were returned m d  the reulies tnbule.ted. 
I t  i s  e v i d e n t  t h a t  secondary schools  i n  Iowa vary 
g r e a t l y  in t h e i r  use  of r e p o r t i n g  p r a c t i c e s .  The only  very  
common r e p o r t i n u  p r a c t i c e  v7zs r e p o r t  c a rds ,  which 100 p e r  
c e n t  of t h e  respondents '  schools  used. Almost t h r ee - fou r th s  
of t h e  r e p o r t i n g  s choo l s ,  o r  74.3 p e r  c e n t ,  used parent-  
t e a c h e r  conferences .  F a i l u r e  wsrninq s l i ~ s ,  o r  F - s l i p s ,  
were used i n  50.4 p e r  c e n t  of t h e  schools .  The fo l lowing  
r e p o r t i n g  p r a c t i c e s  were used by l e s s  than  f i f t y  p e r  cen t  
of  t h e  s c h o o l s  p a r t i c i p z t i n g  i n  t h e  s tudy:  D - s l i p s ,  parent-  
counse lo r  conferences ,  p rog re s s  r e p o r t  l e t t e r s ,  p rogress  
r e p o r t  f o m s ,  c h e c k l i s t s ,  l m s a t i s f  a c t o r y  vrork s l i p s ,  na r ra -  
t i v e  r e p o r t s ,  s e l f  e v a l u a t i o n s ,  and te lephone  conversa t ions .  
3 i f t y - e i g h t  and t h r e e - t e n t h s  p e r  cen t  of t h e  r e p o r t i n g  
s choo l s  i n d i c a t e d  t h a t  t h e  l o c a l  school  d i s t r i c t  o r  school  
s t a f f  d e s i ~ n e d  t h e i r  r e ~ o r t  c s r d s .  This coaoares  wi th  52.2  
n e r  c e n t  of t h e  209 S C ~ O O ~ S  t h a t  ' : a r t i n  r e ~ o r t e d .  i n  h i s  194.7 
s tutly. 1 
The c u r r e n t  s tudy  i n d i c a t e d  t h a t  two-thi rds  of t h e  
r e p o r t i n g  s choo l s  had t h e  t e s c h e r s  d i s t r i b u t e  r e p o r t  c a rds  
t o  s t l l den t s  i n  n l l  i n s t a n c e s .  This compxres ~ ~ i t h  37.5 p e r  
c e n t  ~qho used t h i s  procedure i n  - ; a r t i n ' s  s tudy.  2 
O D .  
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There was widespread use  of  t h e  A ,  5 ,  C ,  D ,  F academic 
g r a d i n g  system wi th  86.5 p e r  c e n t  of t h e  r e p o r t i n g  schools  
u s i n g  t h i s  system compared t o  t h e  93.8 Der cen t  r epo r t ed  i n  
t h e  1947 s tudy .  1 
In t h e  c u r r e n t  s t udy ,  t h e  most cormnon f a c t o r  included 
on r e p o r t  c a r d s  o t h e r  than academic p rog re s s  w a s  a t t endance ,  
which was r e p o r t e d  by 85.2 p e r  cen t  of  t h e  responding schools .  
Near ly  one - th i rd  of t h e  schools  which eva lua t ed  progress  i n  
a r e a s  o t h e r  t han  s u b j e c t  m a t t e r  used a qrad ing  system of S, 
I ,  . Almost ano the r  one - th i rd  used t h e  A ,  B,  C ,  3 ,  F grad in?  
system. 
E igh ty  and n ine - t en ths  Der cen t  of t h e  schools  i n  t h e  
c u r r e n t  r e s e a r c h  i n d i c a t e d  they  d i s t r i b u t e d  r e p o r t  ca rds  a t  
nine-week i n t e r v a l s .  This compares wi th  on ly  6.7 p e r  cen t  
of t h e  r e p o r t i n g  schools  i n  t h e  1947 r e s e a r c h  s tudy  by >:zr t in .  
Icinety-two and t h r e e - t e n t h s  p e r  cen t  of t h e  respondents  i n  
t h e  1947 s tudy  r epo r t ed  t h e  use  of six-vreek i n t e r v a l s  f o r  
d i s t r i b u t i o n  of r e p o r t  c a rds .  2 
Almost t h r e e - f o u r t h s  of t h e  schools  I n d i c a t i n g  t h e y  
unde use of e i t h e r  p rog re s s  r e p o r t s  o r  p rog re s s  l e t t e r s  re- 
p o r t e d  t h a t  they inc luded  l o x  a rade  r e ~ o r t s  on them. 
S l i ~ h t l y  over  one - th i rd  of t h e  schools  i n 6 i c a t e d  t h a t  
t hey  used pa ren t - t eache r  o r  ~ a r e n t - c o u n s e l o r  conferences  9 t  
l , . a r t i n ,  - OD. - c i t . ,  17.  
2. n r t i n ,  on. c., lh. 
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t h e  end of the  f i r s t  and t h i r d  n ine  weeks. An i d e n t i c a l  
propor t ion  a l s o  ind ica ted  t h a t  they held these  conferences 
a t  t h e  reques t  of t h e  parent  o r  when they were requested by 
a t eacher  o r  counselor. 
The most comon al lotment  of re leased  time allowed 
by t he  120 schools  making use of parent-teacher conferences 
w a s  two days. Almost one-half of t h e  schools a l loca ted  t h i s  
amount of time. S l i g h t l y  over one-half of the  schools which 
he ld  parent - teacher  conferences held them only during school 
hours. 
The most common r a t i n g  given by p r i n c i p a l s  when 
eva lua t ing  repor t ing  p r a c t i c e s  i n  terms of meeting each 
schoo l ' s  d e s i r e d  ob jec t ives  w a s  "goodv (on a s c a l e  ranging 
from f tpoorw t o  l l super io r lg ) .  Seventy per  cent  of the  wrin- 
c i p a l s  nho evaluated n a r r a t i v e  r e ~ o r t s  r a t e d  them as good 
~ r a c t i c e s .  3 l i p h t l y  over one-half of t h e  respondents r a t e d  
the  follovring as  sood p r a c t i c e s :  r e ~ o r t  cards,  parent-teacher 
conferences,  Drogress r e ~ o r t  l e t t e r s ,  and progress r epor t  
iased  uDon the f ind ings  of t h i s  s tudy,  vhich inves t i -  
a a t e d  the  progress  r e ~ o r t i n g  p r a c t i c e s  used i n  I o v a  secondery 
schools ,  the  followinq conclusions Eire ~ r e s e n t e d :  
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1. The ~ o s t  popular  r e p o r t i n g  p r a c t i c e s  were r e p o r t  
ca rds  and parent-  t eache r  conferences.  
2.  The f requency most comnonly used f o r  d i s t r i b u t i o n  
of r e p o r t  ca rds  was once every n ine  weeks. 
3. Def ic iency  s l i p s  were u s u a l l y  d i s t r i b u t e d  midway 
between r e p o r t  c a r d  d i s t r i b u t i o n  per iods .  
4. P rog res s  r e p o r t  forms and p rog res s  r e p o r t  l e t t e r s  
were i s sued  t h e  m a j o r i t y  of t h e  t ime a t  midterm. 
5. Parent-  t e z c h e r  conferences  were he ld  most f r equen t ly  
e i t h e r  a t  t h e  end of t h e  f i r s t  and t h i r d  n ine  
~+reeks,  when r eques t ed  by t h e  p a r e n t ,  o r  ?fi?hen 
r eques t ed  by a t e a c h e r  o r  counselor .  
6. The most common r a t i n g  g iven  by p r i n c i p a l s  when 
e v a l u a t i n g  r e p o r t i n g  p r z c t i c e s  i n  terms of meeting 
each s c h o o l ' s  o b j e c t i v e s  was "good!' on a s c a l e  
ranging  from "poorf1 t o  ' ' super ior" .  
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APPEN5 IXES 
APPENDIX A 
QUESTIONNAIRE Old REPOSTING STUDENT P90G9ZSS 
P l e a s e  p l a c e  an X i n  f r o n t  of t h e  method o r  procedure 
of r e p o r t i n g  t o  p a r e n t s  used a t  your school.  I f  an express ion 
of op in ion  i s  r eques t ed ,  p l ace  an X i n  t h e  app rop r i a t e  column. 
Space i s  provided f o r  a d d i t i o n a l  answers. 
1. What methods of r e p o r t i n g  do you use  i n  your school? 
- Check l i s t s  - Parent-Teacher Conferences 
- 
D S l i p s  
- Progress  Report Forms 
- 
F S l i p s  
- Progress  Report L e t t e r s  Nar ra t ive  Sepor t s  Beport Cards 
- Parent-  Counselor - Self  Evaluat ion 
Conferences 
OTHSR METHODS USED: 
2. 'ahat t ype  of r e p o r t  card. i s  used? 
- Company designed 
- 
S p e c i a l l y  designed by t h e  l o c a l  school  d i s t r i c t  o r  
school  s t a f f  
3. Yhat method is  used i n  d i s t r i b u t i n g  r e p o r t  ca rds?  
D i s t r i b u t e d  pe r sona l ly  t o  t h e  s t u d e n t  
- D i s t r i b u t e d  pe r sona l ly  t o  t h e  pa ren t  by a t e a c h e r  
- D i s t r i b u t e d  pe r sona l ly  t o  t h e  pa ren t  by a counse lor  
- D i s t r i b u t e d  by m a i l  t o  t h e  pa ren t  
GT!-IZR :.:EAN3 OF DISTRIBCITIO1!: 
4. '.Jhat t ype  of g rad ing  sys t en  do your t eache r s  use t o  
i n d i c a t e  academic progress  on r e p o r t  cards?  
A ,  5 ,  C ,  D, E 1, 2, 3, 4, 5 
- 
A ,  3, C,  D ,  F Percentage s c o r e s  
A ,  E, C ,  D,  !T 
OTY-I93 TYPE OF G S A D I R G  SYSTW 1'329: 
5.  Do t h e  t e a c h e r s  i n d l c e t e  on t h e  r e ~ o r t  ca rds  t h e  number 
of s t u d e n t s  r e c e i v i n g  each grede o r  score?  
- 
Yes Yo 
6 .  > h a t  f a c t o r s  o t h e r  than  s u b j e c t  m a t t e r  p rogress  a r e  
eva lua t ed  on r e p o r t  ca rds  by your t eachers?  
- A t  tendance 
- 
A t t i t u d e  
Ci t izenshiw 
-- 
- 
Cooperation 
OTHER FACTORS COVERED 
- E f f o r t  
- I n i t i a t i v e  
- I n t e r e s t  
REPORT CARDS: 
7. What type  of g rad ing  system do you use t o  i n d i c a t e  pro- 
g r e s s  i n  f a c t o r s  o t h e r  than  s u b j e c t  ma t t e r  on r e p o r t  
-
cards?  
A ,  B, C, D, E - 1, 2, 3 9  4, 5 
- A ,  B, C,  D, F - Percentage sco re s  
- S. I. U. ( S a t i s f a c t o r y ,  Improving, Unsa t i s f ac to ry )  
OTHSR TYPE OF GRADING SYSTEX: 
8 .  ' f i l ch  of t h e  fo l lowing  a p p l i e s  t o  wcomments~l on your 
r e p o r t  cards?  
- 
Space is  provided f o r  t eache r  comments 
- 
Space i s  provided f o r  pa ren t  comments 
Yo snace i s  ~ r o v i d e d  f o r  t eache r  o r  pa ren t  comments 
-- 
OT3E9 :lETIIOD USED: 
9 Eos o f t e n  a r e  r e p o r t  c s r d s  d i s t r i b u t e d ?  
- 
s i x  weeks 
- 
Every n ine  weeks 
OTZIYS IbT\TTERV.AL OF TIAnE 3ZTlJEEN DISTSIBUTION3: 
10.  I f  D ,  o r  I?, o r  u n s a t i s f a c t o r y  s l i p s  a r e  used,  when a r e  
they  d i s t r i b u t e d ?  
- Weekly 
- .iidway between t h e  t ime r e p o r t  ca rds  a r e  d i s t r i b u t e d  
- 
Whenever needed 
O i ' 2 d R  I N  ILRVAL UAED JST*!ZEN D I  3TSI3UTIO~i OF 3LIPS 
11. I f  p r o a r e s s  r e p o r t  forms o r  p r o a r e s s  r e ~ o r t  l e t t e r s  a r e  
s e n t  t o  p a r e n t s ,  what type of i n f o m a t i o n  i s  included 
i n  them? 
A 1 1  grade r e p o r t s  
- 
I n i t i a t i v e  
4 t t i t u d e  I n t e r e s t  
- Cooperation Lon g r ~ d e  r e p o r t s  
 Dependabi l i ty  ~ e s o u r c e f u l n e s s  
E f f o r t  
O T t i i 3  F'ACrOH.5 COVE2ZL) I N  r"9dG3i5>.3 3STGFii' F'L'3:. 5 0'2 LZTT5'13: 
12. If used, when a r e  progress  r epor t  l e t t e r s  o r  forms sent  
out?  
13. I f  parent - teacher  o r  parent-counselor conference progress 
r epor t ing  i s  used, how o f t e n  a re  these  meetings scheduled? 
- 
Once a semester (When? 1 
- 
Once a year  (When? ) 
- 
When requested by the teacher  o r  counselor 
When requested by the  parent  
O T B ~ R  PROCEDURS USED: 
14. If parent - teacher  conferences a r e  held to  repor t  s tudent  
progress ,  is  re l eased  time allowed away from teaching 
-d u t i e s ?  
- 
Yes 
- 
No 
15. If r e l e a s e d  - time Is allowed f o r  parent-teacher conferences 
f o r  t h e  purpose of repor t ing  progress ,  how much re leased  
time i s  allowed per  year? 
-
- 
1 day 
- 
1% days 
16.  I f  parent- teacher  conferences a re  held,  when and how much 
tlme i s  allowed during the  school year f o r  these  
conferences? 
F u l l  day a t  a tlme 
FULL DAY,  BOV YANY FULL DAYS 3 U 9 I N G  TEE 
H a l f  day a t  a time 
HALF De4Y, HOW ;;.ANY 54L.F' D A Y S  D U S I N G  T9E 
defore  School %ours 
During 5chool Hours 
Af ter  School flours i3efore mening :.leal 
Af te r  hbeninu -,.eal 
SC9OOL 
SCHOOL 
17.  If parent-  teacher  o r  parent-  counselor conferences a re  used, 
w h a t  i s  the  purpose of these conferences? 
- S e ~ l a c e s  the  r epor t  card f o r  r e ~ o r t i n ~  s tudent  
DroAress 
; u ~ p l e n e n t s  the  r epor t  card f o r  r epor t in3  stuclent 
9ropress  
I'rT3POSS 09 PITRPOiZ5 IF O T ? T  TU4.V ?307:3: 
18. O f  t h e  r e p o r t i n g  p r a c t i c e s  used a t  your school ,  how 
would you r a t e  each of them in  terms of meetlng your 
s c h o o l ' s  d e s i r e d  ob jec t ives?  
.Superior Good F a i r  Poor 
Check l i s t s  
D S l i p s  
F Slips 
Nar ra t ive  Reports 
Parent-  Counselor Conferences 
Farent-Teacher Conferences 
Progress  Report Forms 
Progress  Report L e t t e r s  
Report  Cards 
Self  'Evaluation 
LI.3T OTHERS BELOV: 
APPENDIX B 
L e t t e r  t o  P r i n c i p a l  
A p r i l  11, 1964 
A s  a p a r t i a l  f u l f i l l m e n t  of t h e  requirements  f o r  a 
!4as te r*s  Degree a t  Drake U n i v e r s i t y ,  I a m  conduct ing a sur-  
vey t o  f i n d  o u t  what p rocedures  a r e  be ing  used i n  r e p o r t i n g  
s t u d e n t  p r o g r e s s  t o  p a r e n t s  i n  Iowa h igh  schools .  
It  i s  hoped t h a t  through t h e  a e m s  of t h i s  survey ,  
a d n i n i s t r a t o r s  and o t h e r s  w i l l  be a b l e  t o  o b t a i n  up-to-date 
In fo rma t ion  concerning r e p o r t i n g  procedures  t h a t  w i l l  prove 
h e l p f u l  i n  de t e rmin ing  v ~ h e t h e r  o r  n o t  r e v i s i o n s  should be 
aade  i n  t h e i r  o ~ m  s c h o o l ' s  r e ~ o r t i n g  procedures .  
I t  i s  v i t a l  t h a t  a good response  be ob ta ined  by t hose  
t o  whom t h e  3 u e s t i o n n a i r e  i s  s e n t .  I would a p p r e c i s t e  your 
filling i n  t h e  responses  as soon a s  ~ o s s i b l e  snd returning 
t h e  c - u e s t i o n n a i r e  i n  t h e  p repa id  s e l f - add res sed  envelope. 
i ' hmk  you. 
S i n c e r e l y  yours ,  
Tloyd 5anders 
APPENDIX C 
Follow-Up Letter to Principal 
Over three weeks ago a questionnaire was sent to you 
along with a letter reauesting that the form be filled out 
and returned to me. 
As yet, I have not received your completed questionnaire. 
I would appreciate very much your filling out the enclosed 
guestionnaire and returning it to me in the self-addressed 
stamped envelope at your earliest convenience, 
Thank for your help. 
Sincerely yours, 
Floyd ganders 
